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Unit Overview 
Content Area: Mathematics 

Unit Title: Unit 1-Expressions and Equations 

Target Course/Grade Level: Mathematics-Grade 8 

Unit Summary: This unit explores linear equations. Students learn to solve equations starting from one 

step equations and progressing to more complex equations. The unit concludes with using the skills to 

transform formulas so that they are solved for a named variable. The unit covers how to graph linear 

equations and different forms the equations can be written in. Students will also learn how to write the 

equation of a line with given qualities. The relationships between parallel lines and perpendicular lines 

will be covered. This unit also uses graphing, elimination, and substitution to solve systems of equations. 

Situations will be modeled with systems and solved. 

Unit Rationale: Equations help describe quantitative relationships among certain quantities. Linear 

equations can be used to solve problems in every facet of life from planning a garden, to investigating 

trends in data, to making wise career choices. One of the most frequent uses of linear equations is solving 

problems involving mixtures or motion. 

Interdisciplinary Connections: 

Career Readiness, Life Literacies and/or Key Skills: 

9.4.8.CI.3: Examine challenges that may exist in the adoption of new ideas (e.g., 2.1.8.SSH, 

6.1.8.CivicsPD.2). 

Computer Science and/or Design Thinking: 

 

8.2.8.ED.3: Develop a proposal for a solution to a real-world problem that includes a model (e.g., physical 

prototype, graphical/technical sketch). 

Student Learning Objectives 

1.) Students use linear equations and systems of linear equations to represent, analyze, and 

solve a variety of problems. Students recognize equations for proportions (y/x = m or y = 

mx) as special linear equations (y = mx + b), understanding that the constant of 

proportionality (m) is the slope, and the graphs are lines through the origin. They 

understand that the slope (m) of a line is a constant rate of change, so that if the input or 

x-coordinate changes by an amount A, the output or y-coordinate changes by the amount 

m·A. Students also use a linear equation to describe the association between two 

quantities in bivariate data (such as arm span vs. height for students in a classroom). At 

this grade, fitting the model, and assessing its fit to the data are done informally. 

Interpreting the model in the context of the data requires students to express a relationship 

between the two quantities in question and to interpret components of the relationship 

(such as slope and y-intercept) in terms of the situation. 

2.) Students strategically choose and efficiently implement procedures to solve linear 

equations in one variable, understanding that when they use the properties of equality and 

the concept of logical equivalence, they maintain the solutions of the original equation. 

Students solve systems of two linear equations in two variables and relate the systems to 

pairs of lines in the plane; these intersect, are parallel, or are the same line. Students use 

linear equations, systems of linear equations, linear functions, and their understanding of 
slope of a line to analyze situations and solve problems. 

Selected Opportunities for Connection to Mathematical Practices 
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1. Make sense of problems and persevere in solving them. 

2. Reason abstractly and quantitatively. 

3. Construct viable arguments and critique the reasoning of others. 

4. Model with mathematics. 

5. Use appropriate tools strategically. 

6. Attend to precision. 

7. Look for and make use of structure. 

8. Look for and express regularity in repeated reasoning. 

 
All of the content presented in this course has connections to the standards for mathematical practices. 

Bold type identifies possible starting points for connections to the SLOs in this unit. 

Code # New Jersey Student Learning Standards For Math 

8.EE.B.5 Graph proportional relationships, interpreting the unit rate as the slope of a graph. 

Compare two different proportional relationships represented in different ways. For 

example, compare a distance-time graph to a distance-time equation to determine which of 

two moving objects has greater speed. 

8.EE.B.6 Use similar triangles to explain why the slope m is the same between any two distinct 

points on a non-vertical line in the coordinate plane; derive the equation y = mx for a line 

through the origin and the equation y = mx +b for a line intercepting the vertical axis at b. 

8.EE.C.7 Solve linear equations in one variable. 

a) Give examples of linear equations in one variable with one solution, infinitely many 

solutions, or no solutions. Show which of these possibilities is the case by 

successively transforming the given equation into simpler forms, until an equivalent 

equation of the form x = a, a = a, or a = b results (where a and b are different 

numbers). 

b) Solve linear equations with rational number coefficients, including equations whose 

solutions require expanding expressions using the distributive property and 

collecting like terms. 

8.EE.C.8 Analyze and solve pairs of simultaneous linear equations. 

a. Understand the solutions to a system of two linear equations in two variables 

correspond to points of intersection of their graphs, because points of intersection 

satisfy both equations simultaneously. 

b. Solve systems of two linear equations in two variables algebraically, and estimate 

solutions by graphing the equations. Solve simple cases by inspection. For 

example, 3x + 2y = 5 and 3x + 2y = 6 have no solution because 3x + 2y cannot 

simultaneously be 5 and 6. 

c. Solve real-world and mathematical problems leading to two linear equations in 

two variables. For example, given coordinates for two pairs of points, determine 

whether the line through the first pair of points intersects the line through the 
second pair. 
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Unit Essential Questions 

● How can the value of an unknown variable 

be found? 

 
● What is meant by the slope of a line, and 

how can knowing a line’s slope help to 

graph a line and find parallel and 

perpendicular lines? 

 
● How can real world situations be modeled 

by systems? How can solutions be found 

to a system? 

Unit Enduring Understandings 

● How to solve an equation in one variable can 

be solved for that variable. 

● How to solve an equation for a variable in 

the equation. 

● Various methods can be used to solve 

equations and the solution to an equation can 

be checked by substituting into the original 

equation. 

● The point at which lines intersect is the 

solution to the system with those lines. 

Unit Learning Targets 

Students will ... 

 
1. Be able to solve equations. 

2. Be able to transform a formula to a different form of that equation. 

3. Be able to graph a line given different forms of the equation. 

4. Be able to identify parallel and perpendicular lines from their slopes. 

5. Be able to describe how slope relates to horizontal and vertical lines. 

6. Be able to graph systems of linear equations or to find a solution. 

7. Be able to translate real world problems into a system. 

8. Be able to solve a system of equations by using substitution and elimination 

Evidence of Learning 
Summative Assessment: 

The students will be assessed with a summative unit assessment which will be modeled after the 

NJSLA-M assessment model. This model assessment will include multiple choice, constructed response 

and a performance task. 

 

Formative/Benchmark Assessments 

● Tests and quizzes ● Explanation of examples 

 
● Discussions ● Daily homework assignments 

 
● Individual practice ● Notes 

 
● Alternative Assessments 

Lesson Plans 
Lesson Timeframe 

Module 4. Topic A: Writing and Solving Linear 

Equations (8.EE.C.7) 
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9 days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #1: 

Writing Equations Using Symbols 

Lesson #2: 

Linear and Nonlinear Expressions in x 

Lesson #3: 

Linear Equations in x 

Lesson #4: 
Solving a Linear Equation 

Lesson #5: 

Writing and Solving a Linear Equation 

Lesson #6: 

Solutions of a Linear Equation 

Lesson #7: 

Classification of Solutions 

Lesson #8: 
Linear Equations in Disguise 

Lesson #9: 

An Application of Linear Equations 

Topic B: Linear Equations in Two Variables and 

Their Graphs (8.EE.B.5) 

 

Lesson #10: 

A Critical Look at Proportional Relationships 
 

5 days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #11: 
Constant Rate 

Lesson #12: 

Linear Equations in Two Variables 

Lesson #13: 

The Graph of a Linear Equation in Two Variables 

Lesson #14: 

The Graph of a Linear Equation – Horizontal and 

Vertical Lines 

Mid-Module Assessment and Rubric 

Topics A through B 

Assessment 1 day, return 1 day, remediation or further 

applications 2 days 

Topic C: Slope and Equations of Lines (8.EE.B.5, 

8.EE.B.6) 

 

Lesson #15: 
The Slope of a Non-Vertical Line 

10 days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #16: 

The Computation of the Slope of a Non-Vertical 

Line 

Lesson #17: 

The Line Joining Two Distinct Points of the 

Graph y=mx+b Has Slope m 

Lesson #18: 
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There Is Only One Line Passing Through a Given 
Point with a Given Slope 

 

Lesson #19: 

The Graph of a Linear Equation in Two Variables 

is a Line 

Lesson #20: 
Every Line is a Graph of a Linear Equation 

Lesson #21: 

Some Facts About Graphs of Linear Equations in 

Two Variables 

Lesson #22: 
Constant Rates Revisited 

Lesson #23: 

The Defining Equation of a Line 

Topic D: Systems of Linear Equations and Their 

Solutions (8.EE.B.5, 8.EE.C.8) 

 

Lesson #24: 

Introduction of Simultaneous Equations 

6 days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #25: 

Geometric Interpretation of the Solutions of a 

Linear System 

Lesson #26: 

Characterization of Parallel Lines 

Lesson #27: 

Nature of Solutions of a System of Linear 

Equations 

Lesson #28: 

Another Computational Method of Solving a 

Linear System 

Lesson #29: 

Word Problems 

inclusive of 

students’ 

interests, 

represent 

culturally 

diverse 

historical 

figures where 

applicable and 

reflect cultural 

diversity.1 

 

                                                      
1 18A:35-4.36a and 18A:35-4.35-6 
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End-Of-Module Assessment and Rubric Topics C 

Through D 

Assessment 1 day, return 1 day, remediation or further 

applications 3 days 

Teacher Notes: 

 
9 days allocated for formative/summative and alternative assessments 

Curriculum Development Resources: 

 
http://www.khanacademy.org 

Eureka Math 

www.state.nj.us/education/modelcurriculum/ 

Unit Overview 
Content Area: Mathematics 

Unit Title: Unit 2 – Functions 

Target Course/Grade Level: Mathematics-Grade 8 

Unit Summary: Recognizing linear and nonlinear patterns in tables and graphs and describing those 

patterns using words and equations. Writing equations to express patterns appearing in tables, graphs, and 

“stories”. Solve linear equations. 

Unit Rationale: Students will learn that a function is a special type of relation and that a linear equation is 

one of many ways to represent a function. They will learn to write linear equations and use them to solve 

real world problems. 

Interdisciplinary Connections: 

Career Readiness, Life Literacies and/or Key Skills: 

9.4.8.IML.15: Explain ways that individuals may experience the same media message differently. 

Computer Science and/or Design Thinking: 

8.2.8.ED.2: Identify the steps in the design process that could be used to solve a problem. 

Student Learning Objectives 

http://www.khanacademy.org/
http://www.state.nj.us/education/modelcurriculum/
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1.) Define linear functions as a rule that assigns one output to each input and determine if data 

represented as a graph or in a table is a function. 

2.) Compare two functions each represented in a different way (numerically, verbally, graphically, and 

algebraically) and draw conclusions about their properties (rate of change and intercepts). 

3.) Utilize equations, graphs, and tables to classify functions as linear or non-linear, recognizing that 

y = mx + b is linear with a constant rate of change. 

4.) Using a linear equation to model real life problems then solve it by interpreting the meaning of the 

slope and the intercept. 

5.) Construct and interpret scatter plots for bivariate measurement data and identify and interpret data 

patterns (clustering, outliers, positive or negative association, possible lines of best fit, and 

nonlinear association). 

6.) Construct frequency/relative frequency tables to analyze and describe possible associations 

between two variables. 

Selected Opportunities for Connection to Mathematical Practices 

1. Make sense of problems and persevere in solving them. 

2. Reason abstractly and quantitatively. 

SLO#2 Use functions that are represented in different ways to identify and compare the rates of change 

and the intercepts of each. 

3. Construct viable arguments and critique the reasoning of others. 

4. Model with mathematics. 

SLOs #4, #5 and #6 Use equations, scatter plots, and frequency tables to model relationships between 

real-world quantities. 

5. Use appropriate tools strategically. 

6. Attend to precision. 

7. Look for and make use of structure. 

SLO#2 Identify the rate of change and the intercepts of functions represented in different ways. 

8. Look for and express regularity in repeated reasoning. 

All of the content presented in this course has connections to the standards for mathematical practices. 

Bold type identifies possible starting points for connections to the SLOs in this unit. 

Code # Common Core State Standards 

8.F.A.1 Understand that a function is a rule that assigns to each input exactly one output. The 

graph of a function is the set of ordered pairs consisting of an input and the corresponding 

output. 

8.F.A.2 Compare properties of two functions each represented in a different way (algebraically, 

graphically, numerically in tables, or by verbal descriptions). For example, given a linear 

function represented by a table of values and a linear function represented by an algebraic 
expression, determine which function has the greater rate of change. 

8.F.A.3 Interpret the equation y=mx +b as defining a linear function, whose graph is a straight line; 

give examples of functions that are not linear. For example, the function A = s2 giving the 

area of a square as a function of its side lengths is not linear because its graph contains 

the points (1, 1), (2, 4), and (3, 9) which are not on a straight line. 
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8.F.B.4 Construct a function to model a linear relationship between two quantities. Determine the 

rate of change and initial value of the function from a description of a relationship or from 

two (x,y) values, including reading these from a table or from a graph. Interpret the rate of 

change and initial value of a linear function in terms of the situation it models, and in terms 
of its graph or a table of values. 

8.F.B.5 Describe qualitatively the functional relationship between two quantities by analyzing a 

graph (e.g. where the function is increasing or decreasing, linear or nonlinear). Sketch a 

graph that exhibits the qualitative features of a function that has been described verbally. 

Unit Essential Questions: 

● What are the key variables in this 

situation? 

● What is the pattern relating the variables? 

● What is a function? 

● How are functions represented? 

● What can a relationship between numbers 

tell about a problem? 

● Are properties of functions and graphs the 

same for all functions? 

Unit Enduring Understandings: 

● Recognize linear and nonlinear patterns from 

verbal descriptions, tables, and graphs and 

describe those patterns using words and 

equations. 

● Write equations to express linear patterns 

appearing in tables, graphs and verbal 

context. 

● The definition of a function and what its 

graph represents. 

● Properties of functions and their graphs are 

similar but not identical. 

● Slope-intercept form is an easy way of 

graphing functions. 

● relationships. 

Unit Learning Targets 

Students will ... 

1. Understand what a function is and its corresponding graph. 

2. Compare properties of different functions and relate the information to real world situations. 

3. Graph slope-intercept form of a line. 

4. Construct a function and determine the rate of change and initial value. 

5. Describe a functional relationship by examining a graph. 

6. Be able to graph scatter plots. 

7. Interpret and examine data to come to a conclusion. 

8. Know about the line of best fit and two variable data relationships. 

9. Understand patterns of association in bivariate categorical data. 

10. Use frequency to solve real life problems and make predictions for future ones. 

Evidence of Learning 

Summative Assessment: The students will be assessed with a summative unit assessment which will be 

modeled after the NJSLA-M assessment model. This model assessment will include multiple choice, 

constructed response and a performance task. 

Formative/Benchmark Assessments 

● Tests and quizzes ● Explanation of examples 

● Discussions ● Daily homework assignments 

● Individual practice ● Notes 
● Alternative Assessments 

Lesson Plans 

Lesson Timeframe 

Module 5 Topic A: Functions  
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Lesson #1: 

The Concept of a Function 
 

8 days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #2: 
Formal Definition of a Function 

Lesson #3: 

Linear Functions and Proportionality 

Lesson #4: 

More Examples of Functions 

Lesson #5: 

Graphs of Functions and Equations 

Lesson #6: 
Graphs of Linear Functions and Rate of Change 

Lesson #7: 

Comparing Linear Functions and Graphs 

Lesson #8: 

Graphs of Simple Non-Linear Functions 

Module 6. Topic A: Linear Functions  

Lesson #1: 
Modeling Linear Relationships 

 
5 days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #2: 

Interpreting Rate of Change and Initial Value 

Lesson #3: 

Representations of a Line 

Lesson #4-#5 

Increasing and Decreasing Functions 

Topic B: Bivariate Numerical Data  

Lesson #6: 

Scatterplots 

4 days 

 

Each lesson is one day and one day is considered a 

40-minute period 
Lesson #7: 

Patterns in Scatterplots 

*The students will draw conclusions from scatter 

plot data related to climate change, such as 

emissions, resources, and wildlife populations.2 

 

Lesson #8: 

Informally Fitting A Line 

Lesson #9: 
Determining The Equation of a Line Fit to Data 

Mid-Module Assessment and Rubric 

Topics A through B 

Assessment 1 day, return 1 day, remediation or further 

applications 1 day. 

Topic C: Linear and Nonlinear Models  

Lesson #10: 

Linear Models 

3 days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #11: 

Using Linear Models in a Data Context 

                                                      
2 Climate change 
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Lesson #12: 

Non Linear Models in a Data Context 

Topic D: Bivariate Categorical Data  

Lesson #13: 

Summarizing Bivariate Categorical Data in a 

Two-Way Table 

2 days 

 
Each lesson is one day and one day is considered a 

40-minute period Lesson #14: 

Association Between Categorical Variables 

End-Of-Module Assessment and Rubric Topics A 

Through D 

Assessment 1 day, return 1 day, remediation or further 

applications 1 day 

Teacher Notes: 

6 days allocated for formative/summative and alternative assessments 

Curriculum Development Resources 

http://www.khanacademy.org 

Eureka Math 

www.state.nj.us/education/modelcurriculum/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.khanacademy.org/
http://www.state.nj.us/education/modelcurriculum/
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Unit Overview 
Content Area: Mathematics 

Unit Title: Unit 3 – The Number System 

Target Course/Grade Level: Mathematics-Grade 8 

Unit Summary: In this unit, students will explore reasoning with real numbers and know that there are 

numbers that are not rational, and approximate them by using rational numbers. 

Unit Rationale: Understand informally that every number has a decimal expansion; the rational numbers 

are those with decimal expansions that terminate in zeros or eventually repeat. Know that the other 
numbers are called irrational. 

Interdisciplinary Connections: 

Career Readiness, Life Literacies and/or Key Skills: 

9.4.8.TL.2: Gather data and digitally represent information to communicate a real-world problem (e.g., 

MS-ESS3-4, 6.1.8.EconET.1, 6.1.8.CivicsPR.4). 

Computer Science and/or Design Thinking: 

 
8.2.8.ITH.2: Compare how technologies have influenced society over time 

Student Learning Objectives 

1.) Compare rational and irrational numbers to demonstrate that the decimal expansion of irrational 

numbers does not repeat; show that every rational number has a decimal expansion which 

eventually repeats and converts such decimals into rational numbers. 

2.) Use rational numbers to approximate and locate irrational numbers on a number line and estimate 

the value of expressions involving irrational numbers. 

3.) Apply the properties of integer exponents to simplify and write equivalent numerical expressions. 

4.) Use scientific notation to estimate and express the values of very large or very small numbers and 

compare their values (how many times larger/smaller is one than the other). 

5.) Perform operations using numbers expressed in scientific notation, including problems where both 

decimals and scientific notation are used (interpret scientific notation generated when technology 

has been used for calculations). 

6.) In real-world problem solving situations choose units of appropriate size for measurement of very 
small and very large quantities. 
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Selected Opportunities for Connection to Mathematical Practices 

1. Make sense of problems and persevere in solving them. 

SLO #6 Use problems that describe complex real-world problems. 

2. Reason abstractly and quantitatively. 

3. Construct viable arguments and critique the reasoning of others. 

4. Model with mathematics. 

5. Use appropriate tools strategically. 

6. Attend to precision. 

SLO #6 Determine appropriate sized units for a given context. 

7. Look for and make use of structure. 

SLO#3 Examine the form of expressions involving integer exponents and apply the correct property 

of exponents to create equivalent expressions. 

8. Look for and express regularity in repeated reasoning. 

SLO#1 Explain orally or in written language the difference between a rational number and an irrational 

Number. 

All of the content presented in this course has connections to the standards for mathematical practices. 

Bold type identifies possible starting points for connections to the SLOs in this unit. 

Code # New Jersey Student Learning Standards For Math 

8.NS.A.1 Know that numbers that are not rational are called irrational. Understand informally that 

every number has a decimal expansion; for rational numbers show that the decimal 

expansion repeats eventually, and convert a decimal expansion which repeats eventually 

into a rational number. 

8.NS.A.2 Use rational approximations of irrational numbers to compare the size of irrational 

numbers, locate them approximately on a number line diagram, and estimate the value of 

expressions. (e.g., π2). For example, by truncating the decimal expansion 2, show that the 

square root of √2 is between 1 and 2, then between 1.4 and 1.5, and explain how to 

continue on to get a better approximation. 

8.EE.A.1 Know and apply the properties of integer exponents to generate equivalent numerical 

expressions. For example, 32 x 3-5 = 3-3 = 1/33 = 1/27. 

8.EE.A.2 Use square root and cube root symbols to represent solutions to equations of the form x2 = 

p and x3 = p, where p is a positive rational number. Evaluate square roots of small perfect 

squares and cube roots of small perfect cubes. Know that radicals can also be solutions 
and that √2 is irrational. 

8.EE.A.3 Use numbers expressed in the form of a single digit times an integer power of 10 to 

estimate very large or very small quantities, and to express how many times as much one is 

than the other. For example, estimate the population of the United States as 3 × 108and the 

population of the world as7 × 109 and determine that the world population is more than 20 

times larger. 

8.EE.A.4 Perform operations with numbers expressed in scientific notation, including problems 

where both decimals decimal and scientific notation are used. Use scientific notation and 

choose units of appropriate size for measurements of very large or very small quantities. 
Interpret scientific notation that has been generated by technology. 
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Unit Essential Questions 

● What are the number types that make up the Real 

number systems? 

● How can I estimate the square root of a number? 

● How can I find the length of something without 

directly measuring it? 

● How will scientific notation help when writing 

numbers and equations? 

● How is scientific notation used in real world 

application problems? 

● How are numbers compared and manipulated 

using scientific notation? 

Unit Enduring Understandings 

● The Real Number system includes rational and 

irrational numbers, integers, whole numbers and 

natural numbers. 

● Estimating and ordering rational and irrational 

numbers. 

● Estimate the values of square roots of whole 

numbers. 

● Locate irrational numbers on a number line. 

● Scientific notation will help demonstrate very large 

and very small numbers when solving real world 

application problems. 

● Numbers can be represented in scientific notation 

and still be manipulated using operations such as 

addition, subtraction, multiplication, and division. 

Unit Learning Targets 

Students will ... 

1. Be able to find the squares and square roots of both rational and irrational numbers. 

2. Learn to reason with real numbers and perform numerical operations with them. 

3. Understand irrational numbers as non-terminating, non-repeating decimals. 

4. Understand calculations with irrational numbers and approximate reasonable solutions. 

5. Express numbers using scientific notation. 

6. Recognize the difference between scientific notation and standard form. 

7. Distinguish the difference between different numbers written in scientific notation. 

8. Solve equations with addition, subtraction, multiplication, and division using numbers in scientific 

notation. 

Evidence of Learning 

Summative Assessment: The students will be assessed with a summative unit assessment which will be 

modeled after the NJSLA-M assessment model. This model assessment will include multiple choice, 

constructed response and a performance task. 

Formative/Benchmark Assessments 

● Tests and quizzes ● Explanation of examples 

● Discussions ● Daily homework assignments 

● Individual practice ● Notes 

● Alternative assessments 

Lesson Plans 
Lesson Timeframe 

Module 7:Topic A: Square and Cube Roots  

Lesson #1: 

The Pythagorean Theorem 
 

5 Days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #2: 
Square Roots 

Lesson #3: 

Existence and Uniqueness of Square roots and 

Cube Roots 
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Lesson #4: 
Simplifying Square roots 

Lesson #5: 

Solving equations with Radicals 

Module 7:Topic B: Decimal Expansion of 
Numbers 

 

Lesson #6: 

Finite and Infinite Decimals 

 

 
9 Days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #7: 

Infinite Decimals 

Lesson #8: 

The long Division Algorithm. 

Lesson #9: 
Decimal Expansion of Fractions Part 1 

Lesson #10: 

Converting Repeating Decimals to Fractions 

Lesson #11: 

The Decimal Expansion of Some Irrational 

Numbers 

Lesson #12: 

Decimal Expansion of Fractions, Part 2 

Lesson #13: 
Comparing Rational Numbers 

 

Lesson #14: 

Decimal Expansion of π 

Mid Module/End of Module Assessment And 

Rubric: Topics A Through B 

Topics A through B (assessment 2 days, return 1 Day, 

Remediation or Further Applications 3 days) 

Module 1: Topic A: Exponential Notation and 

Properties of Integer Exponents 

 

Lesson #1: 
Exponential Notation 

 
 

6 Days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #2: 

Multiplication of Numbers in Exponential Forms 

Lesson #3 

Numbers in Exponential form raised to a power 

Lesson #4 

Numbers Raised to the Zeroth power 

Lesson #5 
Negative Exponents and the Laws of Exponents 

Lesson #6 

Proofs of laws of Exponents 

Mid-Module assessment and Rubric 

Topic A 

Assessment 1 day, return 1 day, remediation or further 

applications 1 day. 

Module 1: Topic B: Magnitude and Scientific 

Notation 
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Lesson #7: 
Magnitude 

 
7 Days 

 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #8: 

Estimating Quantities 

Lesson #9: 

Scientific Notation 

Lesson #10: 

Operations with Numbers in Scientific Notation 

Lesson #11: 
Efficacy of Scientific Notation 

Lesson #12: 

Choice of Unit 

Lesson #13: 

Comparison of Numbers Written in Scientific 

Notation and Interpreting Scientific Notation 

Using Technology 

End of Module Assessment and Rubric Topics A through B (assessment 1 day, return 1 day, 

remediation and further applications 2 days) 

Teacher notes: 13 days allocated for formative/Summative and alternative assessments 

Curriculum Development Resources 
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http://www.khanacademy.org 

Eureka Math 

www.state.nj.us/education/modelcurriculum/ 

 

 

 

 

Unit Title: Unit 4- Geometry 

Target Course/Grade Level: Mathematics-Grade 8 

Unit Summary: Students will be able to use models to show their understanding of congruent and 

similar one and two-dimensional figures using physical models, transparencies, or Geometry software. 

Students will understand and apply the Pythagorean theorem. Students will solve real world and 

mathematical problems involving volume of cylinders, cones and spheres. 

Unit Rationale: Parallel and intersecting lines is a key concept that is also covered in Algebra. The 

properties of triangles are the focus of geometry and trigonometry, as in the classification and 

measurement of angles. The area of polygons and circles, as well as the transformation of these shapes 

can be used in house design and landscaping. Students will learn about 3-dimensional solids and how to 
calculate their volume. They will also use these formulas to solve real world problems and understand 
which career pathways utilize geometry skills.   

Interdisciplinary Connections: 

Career Readiness, Life Literacies and/or Key Skills: 

9.2.8.CAP.2: Develop a plan that includes information about career areas of interest. 

9.4.8.CI.4: Explore the role of creativity and innovation in career pathways and industries 

Computer Science and/or Design Thinking: 

8.2.8.ED.1: Evaluate the function, value, and aesthetics of a technological product or system, from the 

perspective of the user and the producer. 

Student Learning Objectives 

1.) Utilize the properties of rotation, reflection, and translation to model and relate pre-images of 

lines, line segments, and angles to their resultant image through physical representations and/or 

Geometry software. 

2.) Apply an effective sequence of rotations, reflections, and transitions to prove that two 

dimensional figures are congruent. 

3.) Use the coordinate plane to locate pre-images of two-dimensional figures and determine the 

coordinates of a resultant image after applying dilations, rotations, reflections, and translations. 

4.) Recognize dilation as a reduction or an enlargement of a figure and determine the scale factor. 

5.) Apply an effective sequence of transformations to determine similar figures in which 

corresponding angles are congruent and corresponding sides are proportional. Write similarity 

statements based on such transformations. 

6.) Justify facts about angles created when parallel lines are cut by a transversal. 

7.) Justify facts about the exterior angles of a triangle, the sum of the measures of the interior angles 

of a triangle and the angle-angle relationship used to identify similar triangles. 

Mathematics Content Area: 

Unit Overview 

http://www.khanacademy.org/
http://www.state.nj.us/education/modelcurriculum/
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Selected Opportunities for Connection to Mathematical Practices 

1. Make sense of problems and persevere in solving them. 

2. Reason abstractly and quantitatively. 

SLOs #2 and #5 Use a correct sequence of transformations to verify two geometric figures are similar. 

3. Construct viable arguments and critique the reasoning of others. 

SLOs #6 and #7 Write formal arguments to justify facts and communicate them to others. 

4. Model with mathematics. 

All of the SLOs in this unit will require students to use 2-D models to illustrate the relationships of 

geometric figures. 

5. Use appropriate tools strategically. 

6. Attend to precision. 

7. Look for and make use of structure. 

8. Look for and express regularity in repeated reasoning. 

SLO#3 Determine the coordinates of an image using the coordinates of its pre-image after a 

Transformation. 

 
All of the content presented in this course has connections to the standards for mathematical practices. 

Bold type identifies possible starting points for connections to the SLOs in this unit. 

Code # New Jersey Student Learning Standards For Math 

8.G.A.1 Verify experimentally the properties of rotations, reflections, and translations. 

a) Lines are transformed to lines, and line segments to line segments of the same 

length. 

b) Angles are transformed to angles of the same measure. 

c) Parallel lines are taken to parallel 

8.G.A.2 Understand that a two-dimensional figure is congruent to another if the second can be 

obtained from the first by a sequence of rotations, reflections, and translations; given two 
congruent figures, describe a sequence that exhibits the congruence between them. 

8.G.A.3 Describe the effect of dilations, translations, rotations, and reflections on two-dimensional 

figures using coordinates. 

8.G.A.4 Understand that a two-dimensional figure is similar to another if the second can be obtained 

from the first by a sequence of rotations, reflections, translations, and dilations; given two 

similar two-dimensional figures, describe a sequence that exhibits the similarity between 

them 

8.G.A.5 Use informal arguments to establish facts about the angle sum and exterior angle of 

triangles, about the angles created when parallel lines are cut by a transversal, and the 

angle-angle criterion for similarity of triangles. For example, arrange three copies of the 

same triangle so that the sum of the three angles appears to form a line, and give an 

argument in terms of transversals why this is so. 

8.G.B.6 Explain a proof of the Pythagorean Theorem and its converse. 

8.G.B.7 Apply the Pythagorean Theorem to determine unknown side lengths in right triangles in 

real-world and mathematical problems in two and three dimensions. 

8.G.B.8 Apply the Pythagorean Theorem to find the distance between two points in a coordinate 

system. 

8.G.C.9 Know the formulas for the volumes of cones, cylinders, and spheres and use them to solve 
real-world and mathematical problems. 
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Unit Essential Questions 

● How can you use models of one and 

two-dimensional figures to show 

congruent figures? 

 
● How can you use models of one and 

two-dimensional figures to show 

similar figures? 

 

● How can you estimate the length of a 

right triangle as a number between 

two integers? 

Unit Enduring Understandings 

● Congruent figures can be formed by a series of 

transformations. 

 
● Similar figures can be formed by a series of 

transformations. 

 
● Understand angle relationships in one and two- 

dimensional figures. 

 
● Proof of the Pythagorean Theorem 

 
● How can the Pythagorean theorem 

determine the unknown dimension of 

a cone or sphere? 

 

Unit Learning Targets 

Students will … 

 
1.) Transform figures on a coordinate plane. 

2.) Use their understanding of angle relationships to find unknown angles. 

3.) Describe a sequence of transformations that will result in congruent figures. 

4.) Describe a sequence of transformations and dilations that will result in similar figures. 

5.) Compare areas of squares that are constructed alongside each side of a right triangle in 

conjunction with what they know about similar triangles. 

 

Summative Assessment: 

The students will be assessed with a summative unit assessment which will be modeled after the 

NJSLA-M assessment model. This model assessment will include multiple choice, constructed response 

and a performance task. 

 
Formative/Benchmark Assessments 

● Tests and quizzes ● Explanation of examples 

● Discussions ● Daily homework assignments 

● Individual practice ● Notes 

● Alternative assessments 

Lesson Plans 

Lesson Timeframe 

Module 7. Topic C: The Pythagorean Theorem  

Lesson #15: 

Pythagorean Theorem Revisited 

 
4 Days 
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Lesson #16: 

Converse of the Pythagorean Theorem 
 

Each lesson is one day and one day is considered a 

40-minute period Lesson #17: 

Distance on the coordinate Plane 

Lesson #18: 
Application of the Pythagorean Theorem 

Topic D: Application of Radicals and Roots  

Lesson #19: 

Cones and Spheres 

 
5 days 

 

Each lesson is one day and one day is considered a 

40-minute period 

Lesson # 20 

Truncated Cones 

Lesson # 21 

Volume of Composite Solids  

Lesson #22 

Average rate of Change 

Lesson #23 
NonLinear motion 

Topics C and D End of Module Assessment and 

Rubric 

Topics C-D (assessment 2 days, return 1 day, 

remediation or applications 3 days.) 

Module 2: Topic A: Definitions and Properties of 

the Basic Rigid Motion 

 

Lesson #1 

Why Move Things Around? 
 

6 days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #2 

Definition of Translation and Three basic 

Properties 

Lesson #3 

Translating Lines 

Lesson #4 
Definition of Reflection and Basic Properties 

Lesson #5 

Definition of Rotation and Basic Properties 

Lesson #6 

Rotations of 180 Degrees 

Topic B: Sequencing and Rigid Motion  

Lesson # 7 

Sequencing Translations 

 
4 Days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #8 

Sequencing Reflections and Translations 

Lesson # 9 
Sequencing Rotations 

Lesson #10 

Sequencing of Rigid motions 

Mid Module Assessment and Rubric Topics A and B (assessment 1 day, return 1 day, 

remediation or further applications 2 days) 
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Topic C: Congruence and Angle Relationships  

Lesson #11 

Definition of Congruence and Some basic 

Properties 

 
4 days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #12 

Angles Associated with Parallel Lines 

Lesson #13 

Angle Sum of a Triangle 

Lesson #14 

More on the Angles of a Triangle 

End of Module Assessment and Rubric Topics A – C (assessment 1 day, return 1 day, 
remediation or further applications 3 days) 

Module 3: Topic A Dilation  

Lesson #1 
What Lies behind “Same Shape” 

 
 

7 Days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #2 

Properties of Dilations 

Lesson #3 

Examples of Dilations 

Lesson #4 

Fundamental Theorem of Similarity 

Lesson #5 
First Consequences of FTS 

Lesson #6 

Dilations on the Coordinate Plane 

Lesson #7 

Informal Proof of Properties of Dilations 

(optional) 

Mid-Module Assessment and Rubric Topic A (assessment 1 day, return 1 day, remediation 

or further applications 3 days) 

Topic B: Similar Figures  

Lesson #8 

Similarity 

 
5 days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #9 

Basic Properties of Similarity 

Lesson #10 

Informal Proof of AA Criterion for Similarity 

Lesson #11 
More About Similar Triangles 

Lesson #12 

Modeling using Similar Triangles 

*The students will use similar triangles to create 

to-scale representations of handicap accessible 

ramps. 3 

                                                      
3 18A:35-4.36a 
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Lesson #13 

Career Exploration in the Mathematics field 

22-3 days 

End-of-Module Assessment and Rubric Topics A through B (assessment 1 day, return 1 day, 
remediation or further applications 4 days) 

Teacher Notes: 

 
4 days allocated for formative/summative and alternative assessments 

Curriculum Development Resources: 

 
http://www.khanacademy.org 

Eureka Math 

www.state.nj.us/education/modelcurriculum/ 

Career pathways in Geometry 

http://www.khanacademy.org/
http://www.state.nj.us/education/modelcurriculum/
https://careertrend.com/about-5414862-types-jobs-use-geometry.html
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Unit Overview 
Content Area: Mathematics 

Unit Title: Unit 5 – Statistics and Probability 

Target Course/Grade Level: Mathematics-Grade 8 

Unit Summary: This unit will return to linear functions in the context of statistics and probability as 

bivariate data provides support in the use of linear functions. Writing equations to express patterns 

appearing in tables, graphs, and “stories”. Solve linear equations. 
 

Unit Rationale: 

Interdisciplinary Connections: 

Career Readiness, Life Literacies and/or Key Skills: 

9.3.GV‐GOV.1 

Employ research skills to gather and document factual information, analyze data and interpret statistics appl

icable to matters of public policy.   

9.4.8.TL.2: Gather data and digitally represent information to communicate a real-world problem (e.g., 

MS-ESS3-4, 6.1.8.EconET.1, 6.1.8.CivicsPR.4). 

9.4.8.DC.8: Explain how communities use data and technology to develop measures to respond to effects 

of climate change (e.g., smart cities). 

Computer Science and/or Design Thinking: 

 
8.2.8.ITH.2: Compare how technologies have influenced society over time 

 

8.1.8.DA.1: Organize and transform data collected using computational tools to make it usable for a 

specific purpose. 

Student Learning Objectives 

1.) Construct and interpret scatter plots for bivariate measurement data and identify and interpret data 

patterns (clustering, outliers, positive or negative association, possible lines of best fit, and 

nonlinear association). 

2.) Construct frequency/relative frequency tables to analyze and describe possible associations 

between two variables. 
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Selected Opportunities for Connection to Mathematical Practices 

1. Make sense of problems and persevere in solving them. 

SLO#6 Involve problems that must be constructed and deconstructed in order to solve. 

2. Reason abstractly and quantitatively. 

3. Construct viable arguments and critique the reasoning of others. 

Listen to or read the explanation of others and pose questions that will clarify or improve the 

explanations. 

4. Model with mathematics. 

5. Use appropriate tools strategically. 

6. Attend to precision. 

7. Look for and make use of structure. 

8. Look for and express regularity in repeated reasoning. 

 
All of the content presented in this course has connections to the standards for mathematical practices. 

Bold type identifies possible starting points for connections to the SLOs in this unit. 

Code # New Jersey Student Learning Standards For Math 

8.SP.1 Construct and interpret scatter plots for bivariate measurement data to investigate patterns 

of association between two quantities. Describe patterns such as clustering, outliers, 

positive or negative association, linear association, and nonlinear association. 

8.SP.2 Know that straight lines are widely used to model relationships between two quantitative 

variables. For scatter plots that suggest a linear association, informally fit a straight line, 

and informally assess the model fit by judging the closeness of the data points to the line. 

8.SP.3 Use the equation of a linear model to solve problems in the context of bivariate data 

interpreting the slope and intercept. For example, in a linear model for a biology 

experiment, interpret a slope of 1.5 cm/hr as meaning that an additional hour of sunlight 

each day is associated with an additional 1.5 cm in mature plant height. 

8.SP.4 Understand the patterns of association can also be seen in bivariate categorical data by 

displaying the frequencies and relative frequencies in a two-way table. Construct and 

interpret a two-way table summarizing data on two categorical variables collected from the 

same subjects. Use relative frequencies calculated for rows or columns to describe 

possible association between the two variables. For example, collect data from students in 

your class on whether or not they have a curfew on school nights and whether or not they 

have assigned chores at home. Is there evidence that those who have a curfew also tend to 
have chores? 
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Unit Essential Questions 

● What can a relationship between numbers 

tell about a problem? 

● Are properties of functions and graphs the 

same for all functions? 

● How can information from a problem be 

represented in a way to see a pattern or a 

frequency? 

● What is a line of best fit and how can it 

simply be a conclusion? 

● Are interpretation and predication an 

accurate conclusion for a problem? 

Unit Enduring Understandings 

● Recognize linear and nonlinear patterns from 

verbal descriptions, tables, and graphs and 

describe those patterns using words and 

equations. 

● Write equations to express linear patterns 

appearing in tables, graphs and verbal 

context. 

● Slope-intercept form is an easy way of 

graphing functions. 

● Scatter plots, line of best fit, and frequencies 

all help interpret data within a problem. 

● Patterns can be modeled using different 

graphs. 

Unit Learning Targets 

Students will ... 

 
1. Graph slope-intercept form of a line. 

2. Describe a functional relationship by examining a scatter plot and determine a formal linear 

equation. 

3. Be able to graph scatter plots. 

4. Interpret and examine data to come to a conclusion. 

5. Know about the line of best fit and two variable data relationships. 

6. Summarize, synthesize and interpret data in a two way table 

7. Understand patterns of association in bivariate categorical data. 
8. Use frequency to solve real life problems and make predictions for future ones. 

Evidence of Learning 

Summative Assessment: 

The students will be assessed with a summative unit assessment which will be modeled after the 

NJSLA-M assessment model. This model assessment will include multiple choice, constructed response 

and a performance task. 

Formative/Benchmark Assessments 

● Tests and quizzes ● Explanation of examples 

● Discussions ● Daily homework assignments 

● Individual practice ● Notes 

● Alternative Assessments 

Lesson Plans 
Lesson Timeframe 

Module 6: Topic B: Bivariate Numerical Data  

Lesson #6: 

Scatter Plots 

 
4 days 

 
Each lesson is one day and one day is considered a 

Lesson #7: 

Patterns in Scatterplots; interpret information 
about climate change or other issue facing the 
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public.4 40-minute period 

Lesson # 8 
Informally Fitting a Line 

Lesson #9: 

Determining The equation of a Line Fit to Data 

 
Mid-Module Assessment Topic B 

 

Topic B( assessment 1 day, return 1 day, remediation 

or further applications 1 day) 

Topic C: Linear and Nonlinear Models  

Lesson # 10 
Linear Models 

 
3 days 

 
Each lesson is one day and one day is considered a 

40-minute period 

Lesson #11 

Using Linear Models in a Data context 

Lesson #12 

Nonlinear Models in a data context (optional) 

Topic D: Bivariate Categorical Data  

Lesson #13 

Summarizing Bivariate Categorical Data in a 

Two-Way Table 

 
2 days 

 

Each lesson is one day and one day is considered a 

40-minute period 

Lesson #14 

Association Between Categorical Variables 

End-of -Module Assessment and Rubric 
Topics B through D (assessment 1 day, return 1 day, 

remediation or further applications 1 day) 

 
Teacher Notes: 

 
6 days allocated for formative/summative and alternative assessments 

Curriculum Development Resources: 

 
http://www.khanacademy.org 

Eureka Math 
www.state.nj.us/education/modelcurriculum/ 

                                                      
4 Climate change 

http://www.khanacademy.org/
http://www.state.nj.us/education/modelcurriculum/
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Differentiation Addendum 

 
Considerations for classified/IEP students: 

Classroom Instruction: 

● All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

● Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

● In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

● Grading will be done collaboratively by the regular and special education teachers. 

 
Modifications: 

● Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology and 

rewording/repeating or clarifying directions. 

 
In-class Assessments: 

● All assessments are to be in line with students’ IEPs. In-class support teachers should 

modify tests for classified students. Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

● Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP. 

 

Considerations for English Language Learners (ELLs): 

 
Classroom Instruction: 

● Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level. Teachers should receive this level from the ESL teacher assigned to the building. 

● General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

● Sheltered Instruction Observation Protocol (SIOP) 

http://siop.pearson.com/about-siop/ 

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students. This approach to 

teaching aligns with preparing students with college and career ready skills. 

http://siop.pearson.com/about-siop/
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The SIOP Model components: 

1. Lesson Preparation 

2. Building Background 

3. Comprehensible Input 

4. Strategies 

5. Interaction 

6. Practice and Application 

7. Lesson Delivery 

8. Review and Assessment 

 

 
 

● In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs. Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards. The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

● Grading will be done collaboratively by the regular and ESL teachers. 

 
Modifications: The following are possible modifications but are not limited to this list – 

● Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

● Draw pictures instead of writing/speaking. 

● Match drawings with new vocabulary that might correspond. 

● Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

● Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content. 

● Match simple sentences with new vocabulary that might apply to edit sentences. 

● Have students provide examples/explanations of main idea in simple sentences. Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

● Draw pictures instead of writing/speaking about seasonal changes. Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

● Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

● Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

● Study Guides 

http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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In Class Assessments: 

● All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

Considerations for At Risk Students: 

 

● At Risk students are identified by the I&RS committee in each school. The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

● Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student. There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

● Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

● Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

● Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class. The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality. 

 
Modifications: 

● Clarify all assignments and place specific timeframes for completion. Provide student 

with opportunity for one on one time for clarification. 

● Set clear expectations for all assignments, in and outside of class. Keep expectations 

within the framework of the I&RS plan. 

● Use positive reinforcement for all successes. Hold student to defined consequences for 

not completing work. 

● Provide time outside the normal class time for completion of work. Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

● At Risk students should receive any modifications listed in their I&RS plan. 

● If necessary, students should be provided with extended time to complete assessments. 

 
Considerations for Gifted Students: 

● Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

● Assignments and assessments can be planned and implemented with input from the 

student. 
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● Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

● Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind. 
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